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Abstract
[bookmark: _Int_gtMCQcEj]The purpose of this study was to see if preplanned “Funtime” activities would increase family involvement between parents and their children, and for which group benefitted most. The participants in this study were families in Head Start locations in Virginia. The study used mixed methods, analyzing both quantitative and qualitative data through open and closed-ended questions. Specific themes included family involvement compared with the parents’ education level, which can be tied to socioeconomic status. The study found that relatively, participants who went to vocational school benefitted the most from the activities with a mean of 7.8. Nineteen of thirty-eight respondents reported enjoyment and increased involvement during the activities. This study shows how education and involvement can be related and how deliberate activities with family can increase involvement.


Introduction
For a multitude of distinct reasons, there has been a trend of less and less involvement between parents and their children (Sayer, Bianchi, & Robinson, 2004). Whether this is due to a lack of time or a lack of concern, it is an issue that has made itself apparent over the course of many decades. Children are the future of society, and parental involvement has been consistently shown to be a major factor in the lives of children. Involvement of a parental figure not only impacts children emotionally and behaviorally, but academically as well, which in turn impacts their adult lives. 
Numerous studies have indicated that a home life with parents actively involving themselves in the lives of their children leads to children with better academic success and behavior. However, none of the reviewed studies have attempted to study how involvement is impacted when deliberate activities are introduced into a family’s routine. The purpose of the conducted study was to see if family involvement was affected by preplanned “Family Funtime” activities.
Literature Review
The question preceding this research is the extent of the effect that parent participation in different areas of a child’s life has on involvement as a family. As listed by Epstein (1995), there are six spheres of caring for a child: parenting, communicating, volunteering, learning at home, decision-making, and collaborating with the community. This is to say that as well as nurturing and teaching at home, a parent should be involved with the educators to better enhance a child’s academic abilities. Another study also investigated these spheres, finding that collaboration with educators was among the most important (Ma et al., 2016). Although, this study did not go into as much detail as Epstein did about types of parental involvement. If a parent involves themselves with their child, there will be significant improvements in many aspects of the child’s life.
Academic achievements, for example, are often a foremost concern for parents with their children. In an article written by Epstein (1995), it is said that although the children themselves are the most important components in education, parents should involve themselves to strengthen a child’s motivation. Several studies have found that children achieve significantly more in classes when parents are involved and encouraging them (Epstein, 1995; Perriel, 2015; Houtenville & Conway, 2008). In Houtenville and Conway’s (2008) journal article, they had students take surveys and assessments in order to come to their conclusions. All efforts of parent involvement with the student resulted in positive relations to their academic accomplishments.
Pierrel (2015) researched parental involvement and how it correlated to comprehension of different school subjects through a cross-sectional study. She found that parental involvement improved students’ scores in subjects such as reading, math, and social studies; 82% of children in this study declared that parents inquiring and helping with homework was the best way to improve their academic achievements (2015). Ma, Shen, Krenn, Hu, and Yuan (2016) observed that studies that encouraged authentic relationships with parents and their child’s educators had more positive results when it came to parental involvement and academic achievement, whether it be through attendance at PTA meetings or assistance with schoolwork. 
As well as academically, parent involvement affects children socially as they age. Research has shown that children whose parents are more involved in their life develop better social skills and have decreased rates of behavioral problems (Domina, 2005; El Nokali et al., 2010). These studies may have shortcomings, however, as they are based on parent reports rather than reports by the school, as pointed out by McCormick, Cappella, O’Connor, and McClowry (2013). Even so, better behavior often correlates to better performance in educational settings. Domina (2015) found that parents checking up on their child’s homework and attending PTA meetings led to both heightened achievements in academics and improvements in overall behavior. Domina conducted her research by analyzing the NLSY79, which complies statistics on family relationships and educational history; this study does not include any direct answers from children or parents themselves, which may lead to some deficiencies in the results. El Nokali, Bachman, and Votruba-Drzal (2010) questioned the relation between family involvement and academic trajectories, specifically in elementary school children. They drew their data from a national institute focused on children and their development. Parental involvement was found to improve academic comprehension in areas such as vocabulary and mathematical skills, as well as showing a decrease in negative behaviors overall.
Wang and Sheikh-Khalil (2014) established a direct correlation between behavioral engagement at home and improved academic success through a survey-based longitudinal study. However, this study focused solely on an older age group, neglecting any impact on behavior and academics of younger children. Even so, it still proves that parental involvement impacts both of these aspects. There have also been studies that discovered that when children witness their parents making respectful connections with school faculty, they internalize and repeat this behavior (McCormick et al., 2013). This research was done through self-interviewing software that both parents and teachers reported a child’s behavior, academic achievements, and more. Good conduct and academics are often linked; therefore, a child who is well-behaved will perform better in their education and thus perform generally better in other aspects of life as they grow up (Domina, 2015; Wang & Sheikh-Khalil, 2014).
A child’s academic abilities, home environment, and socioeconomic status are all intertwined. A study by Al-Matalka (2014) found that level of education attained by a parent impacted “parental involvement strategies”. Of course, education level often goes hand in hand with socioeconomic status; namely, the lower educational level obtained, the lower the status. It was found that parents with higher education attainments were more involved with their children, while parents with less education took less of an active role in the lives of their children (Al-Matalka, 2014). 
These and other research studies on parental involvement all point to its positive benefits on children. Whether this be academically, behaviorally, or otherwise, a parent’s presence and participation with their child has massive impacts on all aspects of their lives.
Data and Methodology
Instrument
The instrument for this research is an anonymous survey questionnaire that was created by ten members of the Social Research and Program Evaluation team at Longwood University. There were fourteen questions on the survey, consisting of three open-ended and eleven close-ended questions. The first question on the questionnaire asked respondents for informed consent; respondents who answered “no” to this question were not able to view the rest of the survey. Questions included measurements of family involvement and family enjoyment, evaluation of SMART objectives, and demographics. The survey was sent online through Qualtrics. Head Start staff emailed questionnaire links to guardians. Guardians also received QR codes attached to children’s books that the child brought home with the activity. 
Sample
The non-probability sample for this research was based on 17 children, from ages three to five, who attend Head Start in rural Virginia. Head Start is a federally subsidized preschool for families with economic need. The research team created an activity, referred to as the “Family Funtime Activity” that involved the guardian and child writing numbers, letters (specifically the child’s name) and drawing animals using a sealed Ziploc bag filled with shaving cream. The purpose was for the child to demonstrate their fine motor skills as well as their recognition of what they wrote or drew. The Head Start staff sent an e-mail reminder to guardians to complete any outstanding surveys. This resulted in four completed questionnaires. Overall, there was a 4% response rate. Therefore, data from 2019 and 2022 on Family Funtime activities were added to the analysis. This resulted in 66 completed surveys that were used in the analysis (four from 2023, 20 from 2022, and 42 from 2019).
Quantitative Analysis
Quantitative analysis of the completed surveys is based on the closed-ended questions. For this study, the dependent variable is family involvement. The item from the survey that was used to operationalize this variable was, “On a scale from 0 (not at all) to 10 (a great amount), how much did this activity encourage your family to work together?”. The independent variable for this study was socio-economic status, operationalized through this question on education level: “What is the highest degree of education you have completed?”. Possible answers for this question were as follows: “some high school, high school diploma or GED, certification from a trade/vocational school, some college, associate degree, bachelor’s degree, graduate degree or more”. Descriptive statistics were used to analyze these variables.
Qualitative Analysis
Qualitative analysis of the completed questionnaires (from 2019, 2022, and 2023) was based on the open-ended questions. The open-ended questions were, “What did you enjoy about this activity?”, “What are your suggestions for improving this activity?”, and “Typically, what activities do you do with your child?”. To answer the research question, “Does participation in Family Funtime activities affect family involvement?”, inductive open coding was used to determine recurring themes in the participants’ responses.
Findings
Qualitative Findings
Through qualitative analysis, some of the common responses that mentioned similar sentiments. The qualitative findings were taken from 38 surveys from the years 2019, 2022, and 2023. The three most common responses mentioned patience, enjoyment, and togetherness.
One commonality between respondents was that their child learned patience from the Family FunTime activities provided to participants. Five out of thirty-eight respondents mentioned patience in their answers to the open-ended questions.  The two questions that respondents gave this type of answer to were “Please explain what your family gained from this experience. How will you use what you gained in the future?” from the 2019 survey, and “What did your child learn from these activities?” in the 2022 survey. Respondents would either mention the word patience or refer to the child learning how to take turns. Respondent 22_10 answered, “It takes time and patience to complete things but it can also be fun”. Another, Respondent 22_15, wrote, “Patience, not giving up if something doesn’t go her way or look how she expected it to”. 
Five out of thirty-eight respondents mentioned enjoyment, engagement, and fun in regard to the activities. In the 2019 survey, Respondent 19_10 responded to the question “What was your favorite activity and why?” with “Animal Dice Game because it had the whole [family] engaged and moving”. In response to the question “What did your family enjoy most about these activities? Why?”, Respondent 22_05 wrote, “It’s fun when you want to do something fun and enjoyable for kids and family. It can be a learning skill but fun for the kids”. Others expressed their satisfaction with the activities in other ways, which may also indicate enjoyment.
The most common answer to several questions on the surveys was a sense of togetherness within the family due to the Family FunTime activities. Out of thirty-eight responses, 19 expressed that they enjoyed being together with their family or working together. To the question “Please explain what your family gained from this experience. How will you use what you gained in the future?”, Respondent 19_13 answered, “Were together doing these activities; my brother, me and my son. We don’t usually do these kinds of things together. I want to continue doing things together”. Similarly, Respondent 22_10 answered the question “What did your family enjoy most about these activities? Why?” with “Doing them together. [My daughter] says she loves doing things with mom and dad”.  After reviewing the responses received, a qualitative analysis shows that the activities encouraged family involvement.
Quantitative Findings
The dependent variable was family involvement, ranked on a scale from 0 (not at all) to 10 (a great amount) by the parent or guardian of the child that participated in the Funtime activity. It was hypothesized that those with lower education levels would find more involvement in doing the activities.
Table 1
Mean & SD of Family Involvement
	Involvement
	

	Mean
	7.2

	Standard Deviation
	2.8


Note. N=66
Table 1 shows that on average, families rated their sense of involvement between a 7 and an 8 on the 0 to 10 scale, showing elevated levels of family involvement from the activities. The standard deviation is a 2.8, meaning that there was some variation between answers on the surveys.
The independent variable was socio-economic status, operationalized through the level of education that the parent or guardian had achieved. About 73% of respondents answered “Some College” or below, while the remaining 27% had an associate degree or higher.
Table 2

[image: ]Note. N=63	
Table 2 represents the number of people who answered to each level of education listed in the questionnaire. Three respondents did not answer this question, lowering the total number of responses from 66 to 63. The counts of each option are as follows, reading left to right: 2, 12, 13, 19, 9, 7, and 1.
Table 3
Means of Involvement to Education Level
	Education Level
	Means
	Standard Deviation

	Some High School
	8.5
	2.1

	High School/GED
	6.4
	2.7

	Vocational/Tech
	7.8
	2.9

	Some College
	6.9
	2.0

	Associate
	7.6
	2.3

	Bachelor’s
	6.4
	4.1

	Graduate or More
	9.0
	NA


Note. N=63
[bookmark: _Int_sg0LUg3R]Table 3 shows the averages of how much involvement parents or guardians with different education levels got out of the Funtime activities. Although “Some High School” and “Graduate or More” seem to have the highest means, this data may be skewed because there were few who answered with these options. Relatively, it seems that respondents who attended vocational or technical school found the most involvement in these activities with a mean of 7.8, while those with associate degrees and some college education were close behind with a 7.6 and a 6.9, respectively.
[bookmark: _Int_BxC1ao9l]The third column of Table 3 tells the standard deviations of the responses to the education level to the level of involvement reported by participants. Those who answered “Bachelor’s” had the highest standard deviation. All other standard deviations fell below 3.0 or were not applicable, meaning the answers did not have a high amount variation between them.
The hypothesis was therefore close to the results, as most respondents answered that the highest degree of education that they have achieved was some college or less. A lower degree of education is often associated with a lower socio-economic status, so it can be assumed that families in lower classes can benefit more from preplanned “Funtime” activities, as shown by the data.
Conclusion
[bookmark: _Int_E4MwQspH]This research was conducted in order to measure how prearranged activities affected parental involvement, while also considering other variables such as socioeconomic status in relation to educational attainment. This study found that, overall, parental figures agreed that the Family Funtime activities increased the involvement that they had with their children. It was also found that parental figures that had higher educational attainment, but not any higher than an associate degree, found the most involvement in the activities that were prepared. This is somewhat consistent with previous studies relating higher education levels to higher involvement within families. 
Based on this study coupled with previous research, such as Epstein’s (1995) six spheres of involvement between parents and their children, parental involvement is increased when activities are deliberately set up and planned for the parent to participate in with their child.  Children with parents who are more involved in their lives tend to achieve better academically and socially, and therefore it is important that a child has a guiding figure who takes an active role in their life. Parental figures should make time for their children, however small, and can utilize simple activities to increase their involvement and ultimately benefit the growth of their child.
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