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Abstract 
Parent involvement is a crucial aspect to a child’s developmental stage; therefore, it is important parent involvement is present within the household. The purpose of Family Fun Time activities is to evaluate parental input after participating in the activity provided by research students attending Longwood University. Methods for collecting data was the distribution of surveys to families through Head Start. Furthermore, the data represented a mixed methods study with the qualitative date resulting in three themes, and quantitative data resulted on different racial identification. The themes in this study were increasing a child’s social skills, allowing families to make time for each other, and to increase defined motor skills. The racial identification indicated black/ African American parents showcased 43% of parent involvement is represented out of the 66 surveys. Overall, parent involvement along with other factors mentioned in this research must be considered when performing follow up research. 













Introduction
Parents are one of the most curial aspects to the child’s early developmental stage and without parental involvement a child will lack developmental aspects. The research being conducted is to determine how Family Fun Time activities affect parent involvement. Parental involvement has several different variations as it is a board term. This could be demonstrated through attending the child’s sports events, attending school events, helping the child with homework, or other activities to follow. The Family Fun Time activities that were distributed among Southside Virgina were different activities intended for parents to sit down with their child and help them complete each activity. Overall, understanding the common factors that play into levels of parent involvement will allow research to be measured easier and more effectively. The following research paper will go through each step of the research process taken in real time as well evaluate the data received from Head Start programs. As reading the following research paper keep in mind the following research question “how does Family Fun Time activities affect parent involvement”. 
Whether you have children or not it is inevitable that children are the next generation in which they hold our future. As a society we should want to see our future to be bright and full of well-educated citizens to make the world a better place. However, these types of individuals don’t always develop on their own. Children need their parents to have a significant role in their early childhood to increase their ability to grow proper skills. Studies have shown that parent’s involvement will increase the child’s ability to formulate basic skills needed in life much faster than on their own. Furthermore, studies are conducted on parent involvement to clearly pinpoint areas in society that parent involvement lacks and seeks the need to formulate programs to help families improve.
Literature Review
 	Parent involvement is interpreted in several different ways; however, in the following studies parent involvement is commonly defined as "parents' interaction with schools and with their children to benefit their child's successes" (Hill et al., 2004 p. 1491). Throughout each study, regarding parent involvement, the end goal was always to evaluate and measure parent involvement through different research methods. Measuring involvement requires researchers to study measurable aspects that correlate with involvement (Korfmacher et al., 2008). The following are all measurable correlations: participation, amount of contact, frequency, average length of contact, etc. (Korfmacher et al., 2008). This literature review will examine different methodologies, and theories, in addition to different frameworks illustrated through other researchers' work. 
Education Success Through Parent Involvement 
Korfmacher (2008) believes there are several major dimensions of involvement, similar to Epstein (1992) had taken his belief and turned them into curtail variables to follow for parent involvement. Epstein (1992) created six types of parent involvement to sample and those include: parenting, communicating, volunteering, learning at home, decision-making, and lastly collaborating with the community (Epstein,1992). However, with the six types of involvement given by Epstein comes challenges as the types are difficult to assess. Challenges are present and every challenge is a "problem for every practice of partnership, and they must be resolved to reach and engage all families in the best ways" (Epstein, 1992 p. 88). 
Comprehension Skills and Absilites 
Parent involvement is a critical aspect in a child's life as it is the direct source for a child to grasp abilities to develop reading and comprehension skills (Gay, 2021) For example, children who receive less than two hours of academic instruction indicate a relationship between parent involvement as well as results of reading levels were significant (Gay, 2021). Additionally, work by Hindman (2011) through the University of Chicago demonstrated that children who can formulate letters and sounds early on is a clear indication of parent involvement present. Using Epstein's 4th type of involvement (learning at home) parents can teach their child songs or play learning games to help develop these basic skills and knowledge outside of school institutions (Hindman, 2011; Esptien,1992). Unfortunately, data shows that children who come from low-income families contribute to the differences in reading levels with children who do not fit under low income (Duncan et al., 2014; Votruba-Drazal et al., 2016; Yeung et al., 2002).
Theoretical Framework 
Deborah's (2015) planned behavior theory allowed for a "theoretical framework to evaluate the impact of attitudes, norms, and controls on parental involvement in a local school area" (Deborhah, 2015 p.188). These three foundations are significant in the way it demonstrates parental involvement way of thinking. If parents viewed their willingness to participate in their child's school events as a positive, and if they believe outsiders are encouraging them to participate in their child's school event, then parents are more likely to participate (Deborhah, 2015). Furthermore digesting this example using the three foundations theory; if attitudes are positive and subjective norms influence parents (social connections like friends or family), then behavior international (parent involvement) is more likely to occur (Deborhah, 2015) However, if the example was flipped with the attitude being a negative and outsiders are not encouraging for a parent to participate in their child's school event; then it is less likely for parents involvement to be present (Debhorah, 2015). In other words, parent involvement is not only directed towards home and educational involvement, but rather social aspects play a huge role in the amount (if any) parent involvement occurs in a child’s life. 
	Throughout all the research conducted over the years on parent involvement all of them maintained similar findings and conclusions. Parent involvement is a broad term with many different definitions, and it is also challenging to measure what involvement is (Korfmacher et al., 2008). Researchers can measure correlation to involvement like; the amount of participation in a household, amount of contact daily or hourly, frequency (how often), average length of contact, etc. (Korfmacher et al., 2008). Among all studies researchers all found that parent involvement at home is just as important as being involved in educational activities and community events (Gay, 2021; DeLoatche, 2015). Epstein developed six types of parent involvement to sample and among those six; there were several challenges (Epstein, 1992). Lastly, understanding the theoretical aspect of parent involvement and how attitudes, social norms, and controls affect parents' willingness to be involved (Deborah, 2015). In conclusion, all the research reviewed is important when evaluating programs like Head Start in future research.
Data and Methodology
Instrument 
	A survey questionnaire was created by eight members of the Social Research and Program Evaluation team at Longwood University. The survey consisted of 15 questions, 12 closed-ended questions and three open-ended questions. The first question on the survey asked respondents for informed consent. Any respondents who answered “no” to the informed consent were not able to see any other questions. The survey included questions that measured parents’ involvement, family enjoyment, evaluation of SMART objectives and demographic questions. The survey was sent online through Qualtrics program. Head Start teachers emailed links to the survey to parents/ guardian, and children brough home books with a QR code attached.
Sample 
	The non-probability sample for this study was based on 17 children (ages 3-5) who attended Head Start in rural Virginia. Head Start is a federally subsidized preschool for families with economic needs. This Family Fun Time activity that was sent was called “Haunted Runway”. Children took clothes and items around their house to create whatever Halloween costume they wanted. Through the survey we asked how many items of clothing the child was able to find and use, asked how satisfaction the child was with creating their intended invasion, in addition to if the child was able to clean up by themselves or if they needed assistance from parent/guardian. The QR code attached to the book with details regarding “Haunted Runway” was to encourage parent involvement. The primary goal was to have parents/ guardians take the online survey after they completed the activity. Teachers sent a reminder email to parents to complete any outstanding surveys. This resulted in 66 questionnaires completed surveys to be used in analysis (four from 2023,20 from 2022, and 42 from 2019).
Quantitative Analysis 
	Quantitative analysis of completed surveys is based on closed-ended questions. For this study, the dependent variable is family involvement. The item from the questionnaire that was used to operationalize this was, “On a scale from 0 to 10, how much did this activity encourage your family to work together?” (0 on the scale means not at all and 10 on the scale means a great amount) For this study the independent variable is racial demographics. The item from the questionnaire that was used to operationalize was “Choose one or more races that you consider yourself to be”. The attributes for this question allowed respondents to have the option to choose more than one selected option; “White or Caucasian, black or African American, American Indian/ native American or Alaska native, Asian, native Hawaiian or other pacific islander, other, or prefer not to say”. Descriptive statistics were used to analyze these variables. 
Qualitative Analysis
	Qualitative analysis of the completed survey (from 2019,2022, and 2023) was based on open-ended questions from survey responses. The open-ended questions were, “What did you enjoy about this activity?” “What are your suggestions for improving this activity?”, and “Typically, what activities do you do with your child?”. To answer the research question “Do family fun activities affect parent involvement”, inductive open coding was used to determine reoccurring themes in the respondents’ responses. 
Findings
Quantitaive Findings 
	The dependent variable is based on a self-evaluation scale that ranges from 0 (as being not an all) to 10 (being an extreme amount). The dependent variable was to evaluate the different types of parent programs, and in this research, we used Head Start as our primary program. The independent variable was based on questions asking to “choose one of the selected choices”. The independent variable determined which racial identification represented the most amount of parent involvement indicated through the selected answers from returned surveys. The research question remained the same which is “how much family fun time activities affect parent involvement”. The hypothesis is that racial identity plays a major factor in levels of parent involvement as it is a leading contributor to the other factors asked.  
	The mean for the dependent variables studies was a score of 7.2. Additionally, the standard deviation was 2.8. The following table demonstrates how the dependent variable varied greatly through the mean and standard deviation. To get the mean and standard deviation we broke down each survey response returned to Longwood University and separated them from the no answered survey responses. 
Table 1 
Mean Variations of Parent involvement
	Dependent 
	

	
	

	Mean
	7.2

	Standard Deviation 
	2.8

	Note N=66
	



	Table 1 tells us that out of 66 surveys that were returned to Longwood University on average 7.2 parents input their thoughts under the open-ended questions. As a researcher, this number could be affected by several different reasons. However, these two pieces of data help determine the effectiveness of the variations of parent involvement activities sent out to families in local Head Start programs. This table is an important piece to our research on parent involvement because it helps measure how effective our family fun activities were in increasing parent involvement.  
Table 2
Independent Variable (Race)
	Race
	Number of Surveys
	    %

	
	
	

	White/ Caucasian
	22
	33%

	Black/ African American
	32
	48%

	Asian 
	3
	4%

	Other
	5
	7%

	Prefer Not to Say
	2
	2%

	
	
	

	Note N=66
	
	



	Table 2 shows us as researchers and viewers which race had the highest percentage of response rates. We can confirm with our given data which races have the greater numbers of parent involvement present in the household. The table indicates that more respondents identified as black or African American, and no participants identified as the following: American Indian/ Native American, Alaska Native, Native Hawaiian, or other Pacific Islanders. The mean of this racial independent variable was 2.27 and the standard deviation for this variable was 1.64. This table shows that a total of 48% of African American parents are found to be the highest race involved in their child's educational development. Other high-ranked races in Table 2 were white parents at 33%, Asian parents at 4%, and other ethnic groups at 7%. Overall, this table is important to this research because it provides statistical evidence to support our original hypotheses as well as contradicts what other studies claim to be correct regarding racial groups.
	My Independent and dependent variables are related because in the literature review, ethnic background is a potential variable for levels of parent involvement. It is perceiving that low socio economic status families are presumed to be one race over others; however, the data chart contradicts this hypothesis.  
	The original research question stated, “How do family fun time activities affect parent involvement”. The original hypothesis states “that racial identity plays a major factor in levels of parent involvement as it is a leading contributor to the other factors asked.” To conclude the quantitative portion of this research it is important to remember that all means and standards various may differ depending on the responses rate. Response rates may also be affected depending on the group population studied as well as the location chosen. All outcomes will vary but the above study was based on Southside VA.  
Qualitative Findings
Throughout this research my focus was to find how Family Fun Time activities affect parent involvement. Family Fun Time activities contained three common themes those include: how each activity help the child develop social skills and encouraged communication between child and parent, participating in the given activities allowed for families to make time for one another to perform said activity together, and lastly the child’s ability to develop and define fine motor skills. 
Develop Social and Communication Skills
	Out of 48 surveys returned to the university 10 had mentioned some sort of social and communication skill learned throughout the activities. Furthermore, Respondent 22_06 stated that their child learned “how to follow instructions” while performing the activity provided. Additionally, Respondent 22_15 wrote “my child learned patience, to not give up if something doesn’t go the way or look how she (the child) expected it to”. Another survey from Respondent 22_09 stated the one thing they enjoyed the most about the activity was “doing them together” as a family, while it also taught the child “to take turns”. From the responses provided parents saw a social/ communication change or development occurring when interacting with parent involvement. Overall, the Family Fun Time activities sent home allowed for children to learn and or continue developing their social and communication skills in their own homes.
Making Time for One Another 
	The second theme found throughout the survey responses was families found themselves making time to do these activities as a family. Out 48 surveys returned to the university 10 had mentioned parents making time to interact with their child at home. Furthermore, Respondent 19_19 stated that participating in Family Fun Time activities “increased the amount of fun time because usually only the older kids get help with the homework and get to do activities”. Similarly, Respondent 19_02 said “it was fun playing a game with the kids, helped for all of them”. After reading these responses I can then infer, with the evidence provided, that parent involvement did increase based on parents’ ability to join in on activities when normally they do not. 
Developed Fine Motor Skills
The last theme was the child’s ability to learn and develop fine motor skills. Out of 48 surveys 3 had mentioned their child learning fine motor skills. Each activity that was sent to families all involved some sort of motor skill that children at an early age should know or start to learn how. Respondent 22_01 stated their child was able to “practice cutting with the scissors”, and Respondent 22_02 said their child was able to “learn how to cut, glue, and trace better” after completing the given activity. Along with motor skills, children were able to increase their educational development during the activities. Respondent 22_10 stated their child “learned letters, numbers, and how to take turns, also a little bit of reading”. Furthermore, as researchers it is confirmed that children were able to learn while completing the Family Fun Time activity; whether it was motor skills or educational their parents helped them further their education. 
	To conclude the findings to the qualitative research, amongst the three most viewed themes which included develop social skills and encourage communication between child and parents, help families make time for one another to complete activities, and lastly help the child learn or better enhance their ability to perform fine motor skills. Using all the given survey responses the data returned can confirm that Family Fun Time activities do support and provide parent involvement. Each activity was different and pertained to a different skill required for parents to help their child learn. In conclusion our qualitative findings were that parents were participating in the Family Fun Time activities with the child and promoted learning within the household. 
Conclusion
	As the research ends it is important to revisit the purpose of the overall research conducted and analysis what the numbers really indicate. The research question stated, “how does Family Fun Time activities affect parent involvement”. The dependent variable was evaluating the different types of programs through Head Start. Our dependent variable represented a mean of 7.2 and a standard deviation of 2.8. Furthermore, this means that out of 66 survey responses returned on average 7.2 parents took the time to fill out the open-ended question in the surveys. These open-ended questions evaluated parents’ perspective on conducting the activities, thus performing parents’ involvement. Our independent variable was displaying one of the key factors that would supposedly impact parent involvement studies and that factor was race identification. One of the questions asked to circle which race they identified and after all the returned surveys were received it was clear that black /African American displayed the highest percentages of 48%. This means out of 66 surveys 32 of them were filled out with this race circled. 
	Overall, this research is important to society as children and their ability to have these development skills is essential to our world as they are our future. For society to help families enhance their parent involvement abilities then more programs need to be created to help parents understand the significance of these issues. Different dimensions parents need to understand are the following: parenting, communicating, volunteering, learning at home, decision making, and lastly collaborating with the community more (Epstein, 1992). Programs like Head Start help ensure parents can get a basic groundwork of these simple principles to better for their child. To conclude this paper, I will reemphasize why this research effect society as well as reinstate the research question. As a society it is our duty to want what is best for our future. Ensuring good programs for children and their parents is a key to having a generation with the skills and abilities to improve our future. In conclusion, research student at Longwood university wanted to know “how Family Fun Time activities effect Parent involvement” with the result these activities do play a role on ensuring parent involvement is present in Southside Virgina.  
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