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The Crux of Engagement Theory 
 

 Begin with a national imperative to improve the quality of 
undergraduate education to foster learning and success for 
ALL students 

 
 Enter what were called “Effective Educational Practices” from 

the AAC&U LEAP report, College Learning for the New Global 
Century in 2007 
 

 Based on research of the substantial benefits, several of these 
effective educational practices have evolved into what are now 
called “High-Impact Practices” (HIPs) 

 
 
 
 

 
 

Presenter
Presentation Notes
Some of these practices are structural in nature and others of them are effective pedagogical techniques or practices but they have proven to be beneficial to grades, levels of satisfaction and persistence for students from all backgrounds.  According to this literature they even have a “compensatory” effect and can narrow gaps in achievement across various student populations, especially those with lower entering academic test scores and from traditionally underserved populations.  

So for us, if we want to improve the quality of our undergraduate experience, we can use this research to help identify our priorities, formulate concrete action plans, implement our action plans, and circle back to assess the impact of what we do…



AAC&U LEAP Initiative  
 
 
 
 
 
 
 
 
 
 
 
 

Five High-Impact Practices: 
Research on Learning Outcomes, 
Completion, and Quality (2010) 
By Jayne E. Brownell and Lynn E. 
Swaner; Foreword by George D. Kuh 

 
 
 
 
 
 
 
 
 
 
 
 

High-Impact Educational 
Practices: What They Are, Who Has 
Access to Them, and Why They 
Matter (2008) 
By George D. Kuh 

Presenter
Presentation Notes
George Kuh is at the center of this literature and was critical to the Association of American Colleges and Universities (AAC&U) decade-long national Liberal Education and America’s Promise (LEAP) initiative, and has continued his work using the now 13 year old NSSE as a means of measuring both indicators of student engagement and their benefits.   



Structural and Pedagogical  
High-Impact Practices 

 Learning community or other 
formal program where students 
take two or more classes together 

 Courses that include a community-
based project (service-learning) 

 Research with a faculty member 
 Internship, co-op, field experience, 

student teaching, or clinical 
placement 

 Study abroad 
 Culminating senior experience 

(capstone course, senior project or 
thesis, comp exam, portfolio, etc.) 

 First-Year seminars and experiences 
 

 Diversity/Global Learning 
 Experiential activities; study groups; 

collaborative assignments and 
projects 

 Common intellectual experiences 
 Writing and oral-intensive 

experiences 
 Discussions of ideas outside class 
 Engaging with others from diverse 

backgrounds and points of view 
 Opportunities to synthesize, 

analyze,  and organize ideas;  make 
interpretations, judgments, and 
connections 

 Opportunities to apply learning to 
lived experiences 

Presenter
Presentation Notes
This slide represents examples of widely tested teaching and learning strategies and programs that—when done well—have substantial educational benefits, especially for traditionally underserved students. The ones highlighted in red are considered the six structural HIPs that have been most widely researched and shown to have some significant and some modest relationships with both grades and persistence, after controlling for a wide range of pre-college variables.  These are the ones that have stronger effects for underprepared students and historically underserved populations; this applies to first generation students and African American in particular.

Additionally, there are numerous studies that cite the benefits of HIPs to traditional liberal education outcomes, but rather than debate correlation and causality with you, I want to bring your attention to what I feel are some of the obvious benefits of participation in these HIPs.



Participation in HIPs increases the 
likelihood that students will… 

 Invest considerable time and effort in purposeful ways 
 Interact more with faculty, staff, and peers regarding substantive 

matters outside the classroom 
 Encounter more diverse thoughts and experiences  
 Experience more opportunities for collaboration, reflection, and 

analysis 
 Receive more frequent feedback on performance 
 Discover the relevance of learning through real‐world  application 
 Experience deeper learning within a context of a coherent, 

academically challenging curriculum 

High Impact Practices:  Promoting Engagement and Student & Academic Affairs 
Collaboration,  ACPA Annual Conference,  March 27, 2011 
Jillian Kinzie,  Associate Director NSSE Institute for Effective Educational Practice 

Presenter
Presentation Notes
Additionally, there are numerous studies that cite the benefits of HIPs to traditional liberal education outcomes, but rather than debate correlation and causality with you, I want to bring your attention to what I feel are some of the obvious benefits of participation in these HIPs.




2-minute Colleague Conversation: 
 Which structural High-Impact Practices contribute most 

to students’ learning and success? 
 Learning community or other formal program where students take two 

or more classes together 
 Courses that include a community-based project (service-learning) 
 Research with a faculty member 
 Internship, co-op, field experience, student teaching, or clinical placement 
 Study abroad 
 Culminating senior experience (capstone course, senior project or 

thesis, comp exam, portfolio, etc.) 
 

 In your own teaching, which pedagogical HIPs do you 
consider “nice” and which do you consider “necessary?”     

Presenter
Presentation Notes
Quickly pair up for a quick two-minute conversation with your neighboring colleague to answer the questions you see here…



 
•Not important 
•Somewhat important 
•Important 
•Very important 
 

“How 
important is it 

to you that 
undergraduates 

at your 
institution do 
the following 
before they 
graduate?” 

High-Impact Practice 

% Faculty 
responding with 
“Very Important” 

+ “Important” 
Culminating Senior 
Experience (Capstone) 85% 

Internship or Field Exp 84% 
Service-Learning 64% 
Research w Faculty 54% 
Learning Community 52% 
Study Abroad 45% 

Based on 2011FSSE results 



Recommendation:  Every student 
participates in at least two structural HIPs 

One in First Year: One Later in Major: 

 First Year Seminars 
 Learning Communities 
 Service Learning 
 

 Study abroad 
 Student‐faculty research 
 Field placement or 

internship 
 Capstone project 
 

Kuh, 2008 

Presenter
Presentation Notes
When asked, “What is the one thing our campus should do to increase student engagement and success on our campus?” this is what George Kuh recommends. Make it possible for every student to participate in at least two high-impact activities during his or her undergraduate program, one in the first year, and one taken later in relation to the major field.  Ideally, institutions would structure the curriculum and other learning opportunities so that one high-impact activity is available to every student every year.  



Who participates in High-Impact Practices?  
Who does not???  What are the barriers??? 
 

 Students from all class levels and all majors 
 Gender differences 
 Under-represented students 
 Transfer students 
 Commuting students 
 First-generation students 
 Veterans 
 Nontraditional/Adult learners 

Presenter
Presentation Notes
The literature suggests that participation in HIPs has “compensatory” benefits and can narrow performance gaps among student subgroups, but the NSSE findings suggest that not all underrepresented students take part.  Some groups are less likely to participate – first generation students and African American students, and sometimes they are the ones who could most benefit.




LU Gaps in HIP Expectations and Experiences 

52% 

94% 

32% 32% 

49% 
57% 

85% 

28% 
35% 

18% 

Culminating Sr
Exp

Internship or
Field Exp

Research w
Faculty

Learning
Comm

Study Abroad

FYs Plan to Do Srs have Done

Response options included “Have not decided,” “Do not plan to,” “Plan to do,” or “Done” 
Based on 2011 Longwood  NSSE results 

Presenter
Presentation Notes
Another way to look at this is in terms of student expectations…  If you don’t know the NSSE is always administered, late in the spring semester and only to first-year and seniors participate.  In 2011, our students were asked, “Which of the following have you done or do you plan to do before your graduate?”  They were given four options – Have not decided, Do not plan to do, Plan to do, or Done.  This graph shows the percentage of our first-year students who had expectations for participating in these high-impact practices compared to the percentage of seniors who actually participated in the HIPs.  

We need to ask ourselves to what degree have we instilled the right expectations of our entering class?  Should we expect more of our students to plan on studying abroad?  And if 49% of them are saying they plan on studying abroad and only 18% of them actually do, why is that?  What are our barriers?  Let’s look at the expectation of doing research with our faculty – only 32% of our freshmen are telling us they plan on participating in that HIP and even fewer, 28% of our seniors are telling us they actually do it.  Good thing we have chosen Supporting Undergraduate Research as our QEP!



2-minute Colleague Conversation: 
 

 How might opportunities for ALL students to participate 
in high‐impact practices be expanded? 
 

 What cross‐campus collaborations exist or are needed 
for high-impact practices to be implemented or 
expanded? 
 

 



To improve the quality of and  
expand access to HIPs 

 Introduce HIPs early and often; get the need for and benefit of 
these experiences on students’ radar from the beginning; front 
load the resources 

 Explore students’ assumptions about practices and debunk 
myths (i.e., who participates, cost, demands, etc.) 

 Develop strategies and incentives for partnering to bridge the 
curriculum and co-curricular opportunities 

 Create “mini-HIPs” including short-term study abroad and 
other experiential experiences 

 Target underserved students 
 Embed or require HIPs 
 Provide resources including incentives for pilot development 
 Consistently assess both the quality and impact of HIPs and 

use the results to impact change 

Presenter
Presentation Notes
Access to HIPs is one thing, but I suspect our issue is more one of consistent quality across campus.  Who is responsible for the quality of our internships and our capstone courses?
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